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Abstract
The term ‘integrated curriculum’ is inextricably linked to the curriculum units. This article explored the perception of preschool practitioners and middle management as facilitators and determined the understanding of an integrated curriculum; its efficacy with advantages and disadvantages; and the hurdles and challenges they faced while infusing and integrating the lessons through a variety of approaches. This study adopted the qualitative research methodology, based on the interview protocol as a research tool outlined by Creswell (2012). Within a population of early-year and pre-primary private schools in Karachi, Pakistan, six early years teachers, and three middle-management staff members from five different schools were the sample size of this study. Transcriptions of recorded interviews were coded with further development of the themes and sub-themes. Data analyzed that most of the participants possess an adequate understanding of the integrated curriculum with its implementation in their teaching. Thus, all participants agreed on the practicality of a comprehensively curated and integrated curriculum with much emphasis and agreement on the advantages. Whereas, a few notable disadvantages like access to resources, time constraints, and parental concerns were highlighted which need further study to form productive outcomes. However, respondents lack philosophical and theoretical aspects which are yet to be assimilated with the knowledge of various approaches and the numerous types of integration models that may be adopted. This study suggests further research with a bigger and broader sample to take into account the greater diversity of integration themes, approaches, and modes of teaching while integrating the curriculum.

Keywords: Teachers' perception, integrated curriculum, Pakistan.

Introduction
Since the advent of educational research, there have been many studies through which teaching and learning could be improved and made much more innovative and fun to learn. Considering each individual as an independent identity, there have always been efforts on the part of teachers to adopt strategies that are flexible and widely accepted by all. Dewey (1902), researched the child’s life as a whole with the transition to school for the sake of learning world knowledge. He observed that within the formal setting of a school, the child shifts from one subject to another with an unconscious effort. He does not see the compartmentalizing of knowledge into various subjects like language, arts, science, social studies, or arithmetic, hence achieving it effortlessly. During the phase of learning, Beane (1997) envisages four aspects the learners possibly consider and adopt for the curriculum integration: the integration of experiences, social integration, the integration of knowledge, and integration as a curriculum design.

Seeing the perspective and potential of learning across borders, researchers define “Curriculum Integration” (herein referred to as CI) as a combination of various subjects and activities to achieve the learning outcomes of the curriculum, not just the objectives of any one subject (Morris, 2003). In 2010, National Middle School Association defined a curriculum as a combination of various events or actions within a school, which includes including academics, extra-curricular activities, and support programs. Hence, integration means combining two or more things to make a new whole, (Minadzi, 2021). The integrated curriculum has become a globally discussed issue and a challenge for all higher education institutions and schools, Khan & Law (2015). For this purpose, in 1987, the National Association of the Education of Young Children (NAEYC) published numerous resources to facilitate educational reforms. Fraser (2000) asserts that teachers have considerable knowledge of the curriculum and pedagogical skills that ensures that



curriculum integration provides a challenging and learning environment. However, Yvonne (2015) endorsed the integration of themes closer to real-life events which enables the learner to incorporate the subject blends such as language, mathematics, science, social studies, arts, etc.

Review of Literature
The experience of the teacher plays an important role in setting up the objectives and the implemen- tation of the curriculum. Subject understanding and the effective implementation of an integrated curriculum brings a lot of benefit to both the teach- ers and the learners, Costley (2015). It actively engages the students in lessons and extends their thinking skills; the learning process becomes positive for the students, and teachers are continually looking for ways to engage students in learning and deepen their understanding of the content. Schum- acher (1995) outlines the instrumental role of teach- ers and administrators serving as instructional lead- ers in attaining the integration level for the given situations and the curriculum demand. Fraser & Paraha (2017), this curriculum design in the hands of talented teachers engage students in deep level learning which has lasting effects on their views of the world and their views of themselves as capable learners.

Many studies are supportive of the view that CI helps children in preparing them for lifelong learning (Lake, 1994). Vars (1991 & 2001) entails the importance of saving curriculum integration and developmentally- appropriate education for any age of students, which may involve political action and educational policies. Education is a holistic approach that considers the Know, Do, and Be (KDB) approach, an imperative for a learner. A study by Drake & Reid (2018) considers that traditional learning expectations are largely associated with the cognitive “know of the curriculum, whereas the international shift focuses more on conceptual thinking of Know rather than memorizing facts. Nevertheless, teachers” good understanding and insight is needed to implement the integration of the subjects within a lesson. This type of curriculum supports the schools to develop abilities and skills that will be needed for the twenty-first century.

Key Components and Thematic Units
Since 2010, the California Department of Education has adopted the Common Core State Standards (CCSS) from kindergarten to high school. Based on

students' interest or their experiences, these curriculum units revolve around the central themes. Thematic units are much broader than ‘just a topic’. These themes are spread across the curriculum’s length and breadth, which means integrating science, social studies, language and literacy, mathematics, etc., Cox (2020). Students' learning is made interesting and engaging through interactive activities, nature study, and first-hand experiences. Hence, they are evaluated for their learning through learning outcomes. To create the classroom unit, there are eight key components which include theme; grade level; objectives; materials; activities; relevant discussion; literature; and students' evaluation.

Models of the Integrated Curriculum
Considering the importance of integration, middle-level educators develop their lessons for young learners. This gives insights to the concerned practitioners and researchers to make productive use of interdisciplinary knowledge to incorporate into their classrooms, (Schumacher 1995). To ensure the comprehensive content and realignment of the matter and skills, the most widely used Fogarty10 models of integration view the curriculum through a kaleidoscopic range, (Fogarty 2019). She broadly divided integration into three continuums, beginning with the single disciplines, continuing with models that integrate across several disciplines, and models that operate learners within themselves and across a network of learners.

Approaches to Curriculum Integration
To integrate a variety of subjects and knowledge Drake & Burns (2004) and Suryadi B., et al. (2018) proposed four approaches CI can follow. It could be simply a fusion of the existing curriculum with external elements. The multidisciplinarity with an additive element of serial lectures. The interdisciplinary approach allows the vision of more than one field, and the transdisciplinary is a holistic scheme. Depend- ing on the grade level, topic, approach, and model the meaning of the CI changes from person to person and source to source. It all varies from school to school and the teachers, ( Wall & Leckie 2017).

Knowledge can be compartmentalized into subjects and disciplines but learning cannot take place in isolation. In particular, when talking about young children, they perform and learn regardless of subject boundaries and disciplines. It is anticipated that teachers are capable of handling



diversified themes with clear objectives and learning outcomes. Despite challenges, teachers' understanding of the long-term targets and the competency level of the learners at each stage will help them plan and execute the integrated curriculum with progression. Hence, this research study approaches various early-year and preschool practitioners from different private schools to analyze their views on the research questions.

Research Questions
Q1	What understanding do the teachers have of Curriculum Integration?
Q2	Are the participants practicing Curriculum Integration in any form?
Q3		How practical do the teachers find the approach of Curriculum Integration?
Q4	What problems do the teachers face in implementing subject integration?
Q5		Are the participants professionally trained in the notion of Curriculum Integration?

Significance of the Study
This study would give insight to teachers, management, and stakeholders to bring about a change in the traditional style of teaching and realign the delivery of knowledge and skills from the integrated teaching pedagogy in their local setting of Karachi. The research would be a paradigm shift for adult learners to be constructive in their approach and choices. Their personal choices can contribute to the assessment and evaluation of the curriculum redesign. The findings will assist practicing teachers to anticipate the problems, hurdles, and possible challenges while implementing the integration in their lesson units. Nevertheless, the theoretical understanding of the integrated approaches, themes, and models will
Table 1. Interview Questions

streamline teachers' planning and implementation of the lessons across subject boundaries with differentiated instructions.

Methodology
The purpose of this study was to analyze the approaches of an integrated curriculum in teaching and learning from the perspective of early-year teachers and management. This study investigated the prospective challenges and hurdles that come with the integration of one or more subjects through thematic units and opting for appropriate models of integration.

Study Design
This study was based on the Creswell (2012) qualitative approach with an interview protocol as a research tool. Respondents' demographic data collection was made through Google Forms with details of their gender, age, education with professional qualification, designation, type of institute where they work, teaching experience, and consent approval for their readiness for an interview protocol. Interviewee responses were recorded online through the Zoom application. The response data were analyzed via transcription, forming codes, and creating sub-themes with the main themes. Aspers & Corte, (2019) consider interviews as a tool to collect the material for study use that describes the problems and their meanings for qualitative research.

Measures
The interview protocol developed was based on the questionnaire from the dissertation by Mohr & Welker (2017). Table 1 outlines the interview protocol.


	1
	Have you heard about Integrated Curriculum? If yes, then from where?

	2
	What is your understanding of an integrated curriculum? How would you define this term?

	3
	What do you think are the key themes of Curriculum Integration?

	4
	Which subject integration is the most important for students to learn and why?

	5
	Do you base your Curriculum Integration on a specific model? And if so, which one?

	6
	Please describe the collaboration process with colleagues outside of your specific subjects?

	7
	What do you think are the advantages and disadvantages of Curriculum Integration?





	8
	What are the hurdles or challenges you face while implementing Curriculum Integration?

	9
	Have you received any professional development focused on Curriculum Integration? If not then are you eager to learn more about curriculum integration after this interview?

	10
	Do you think knowing more about curriculum integration would make you professionally sound? What particular area do you need the training in?





Sample population
The target population focused on pre-primary private schools of Karachi.The sample for this study comprised 6 early years and preschool teachers and 3 middle management faculty members. To keep a homogenized sample, participants chosen have a minimum of 5 years of teaching experience and have exposure to curriculum integration.

Ethical Consideration
This study included the following research ethics: including informed consent, freedom to withdraw, avoiding plagiarism, and self-plagiarism.

Study Procedure
The study formed codes to develop descriptions and themes. Creswell (2012) describes qualitative data analysis as the use of codes as a way to study the database which is identical in terms of meaning or the central idea. Hence, numerous codes were formed through initial data analysis. In subsequent analysis, codes were reduced to 5 major themes through the process of redundancies.

The usefulness and flexibility of theme analysis for qualitative research were also endorsed by Braun & Clarke (2006). The qualitative data were coded and grouped according to emerging themes. Hence, the five themes categorized from this instrument were, "Understanding of CI"; "Thematic Integration"; "Practicality"; "Challenges, Hurdles and Problems"; and "Professional Growth".

Data Analysis
Analysis of each theme studied the research questions and provided considerable research outcomes. Creswell (2009) defines themes as the comprehensive findings in qualitative data. These themes could also be the headings in the findings section as they display perspectives of the sample group and are supported by quotations and related pieces of evidence.

Results
Theme 1: Understanding of Curriculum Integration This main theme encompassed the subthemes - holistic approach; a combination of subjects; conceptual learning; master skills and; environmental interaction.

The sample group showed an essential understanding and concept of curriculum integration. A participant proclaims that “an integrated curriculum is a kind of holistic approach where two or more subjects could be linked for better understanding; environment, peers and adults interaction play a proficient role in learning”. "Whereas the other acknowledges that from the beginning of her career, she has been listening to this term, she portrays her understanding as" we plan our lessons based on active learning built on our students' extensive knowledge, and experience first that are real to students. To develop their desire for the learning process we usually link the lesson or learning with real-life examples."

The management side proved to be a co-planner with the teachers, “flexibility is very important at the age of pre-primary children, they can grasp concepts very easily when we integrate things with other subjects like Math with English or English with Science so it is very easy for children to understand the concepts. I have learned that teaching through integration is more effective than teaching in isolation."

Based on the above responses, the research sample shows a fairly good understanding of the CI. Management and the teachers are of the same opinion that they could have varied approaches to curriculum integration. Learners’ prior knowledge, subject integration, and environment play key factors in acquiring and assimilating new information.

Theme 2: Thematic Integration
The broader theme covers the sub-themes – areas



of learning; key themes of curriculum integration; subject integration; the concept of thematic integration was well absorbed by the target participants.

An interesting detailed reply was, "If I want to teach something about insects for instance in Science, I can integrate this lesson in English to make them write a report on it or I can also teach them how to make a 3D model of an insect in their art unit. So, they learn to know and memorize the insect’s body parts. Or sometimes I can also integrate it with computer lessons to have them make a poster by using an online tool to create awareness of how insects are important or useful to us.

Another participant covered yet another aspect of thematic integration. "We have to keep in mind all the areas of learning while we are doing the integrated planning. In this way, we can develop an integrated curriculum.”

Students are naturally inquisitive, the respondent's execution of a multidisciplinary skill is evident in students’ love and concern for their immediate environment, “If the theme is plants and plantations they are visiting the garden, sowing the seeds, watering them, take care of them, and they are growing their plant.”

Having the importance of thematic integration, most of the early years and pre-primary school curricula opt for thematic units which are implemented on a bi-weekly or on monthly basis. Objectives and student learning outcomes (SOLs) are spread over various subjects depending upon the nature of information, knowledge, skills, and attitudes. However, the respondents lack theoretical knowledge of the Fogarty curriculum model as discussed in the literature review.

Theme 3: Practicality

Sub-themes are Models of CI; Collaboration; Information and Communications Technology (ICT) integration; Hands-on Activities.

Respondents believe that CI is very practical while inside or outside the classroom environment, which means combining two or more subjects when teaching a topic. “It involves integrating the subject's content and skill development in a topic; they use hands-on activities and look in their

surroundings what they want to learn from.”

Talking about technology, teachers have a positive stance, “for young age children are used to technology so it helps a lot to benefit rather than based on a paperwork only.”

With the advent of computers and technology, almost the entire mode of education has a new face where ICT plays a pivotal role in sharing and delivering information. Irrespective of the grade or level, technology has its importance and contribution to the dissemination of knowledge on- and off-site. Hence, respondents are all well aware of the technology and blend it well with routine lessons. This makes a compulsion for educational institutions to make proper arrangements of ICT and its supplies.

Reiterating the question regarding the models of CI, unfortunately, none of the participants had knowledge or understanding of the “Integrated Models". Responses received were, "we are not basing it on any specific model but as we are getting guidance from our administration and the school heads so we are trying to implement those and we are doing different courses as well so we are trying to follow whatever has been taught to us and integrate it, there is no specific model as such right now.” “Not a specific model, they just tell us about the activities, based on the hands-on activities.” This shows the loose hole which needs to be addressed by the school management or the academic heads. Theoretical aspects go hand in hand with an in-depth understanding of any concept.

Theme 4: Challenges, Hurdles, and Problems

Several sub-themes from the main themes - children from diversified backgrounds and cultures; changes in teaching patterns; use of technology from a young age; real-life examples; advantages and disadvantages - parental dissatisfaction, unavailability, or not enough resources; positive and collaborative learning environment.

Talking about the challenges a teacher comments, "The time has changed and all the teaching patterns and teaching styles and for students learning styles are being changed every day." Another adds "With every day we have to face a new challenge because children are coming from



different backgrounds, different cultures and they have different learning styles as well as the world is changing day by day, you cannot like to teach them as we were teaching maybe thirty years ago".

The use of Information Technology (IT) has many advantages but a couple of drawbacks too, "it is a problem or a challenge as sometimes we have plans related to technology and we have to show them something, sometimes we don't have the internet at times it happens connectivity problems so we have to switch over to something else."

Some of the hurdles and problems discussed were, "It is not possible to teach everything in a day, a collaborative environment saves time. CI is a real-world way that motivates its students, to succeed in real life."; "It should be something practical life experiences they should count on. They should add something in their hand to practically apply math over there because we learned not in that manner because we were using only paper and pens."

One of the challenges is the parents. "Parents want something concrete, they want only results. They are not still very much aware of what the child is experiencing, when they are experiencing something, they are learning. But they need something concrete on paper and pen some kind of test results and all that because our mind is still not very much changed. Some parents do understand that if the child is playing so that's what he is learning something but…sometimes we have to convince them and we have to make them understand that No, whether if he is doing any experiments, something working with water a water tub and few sponges or few containers to just measure so they need to understand that yes, their child is learning something that is really something concrete and deep down in his memory."

Talking about some of the disadvantages, the participants expressed, "disadvantage is only time management, actually we cannot manage our time management, if we have a forty-minutes of a unit so it takes so many times when we do the hands-on activities;" "sometimes content is wide it is difficult to plan and implement; at times there is a lack of students' interests, sometimes you know it demands much supervisions from teachers".

Despite the fact, a lot more advancement has

taken place in the educational field, the undue conditions and situations are uncountable and diversified from school to school, area or locality, resources available, teachers’ and students’ mindset, management, and the parental end. Respondents are aware of the hurdles and challenges and strive to overcome them in their own jurisdictions.

Parental awareness and their contribution as volunteers would help in making a bridge between the school-child-home and so would enhance the CI beyond the school boundaries and bring its true essence to real-life and day-to-day experiences.

Theme 5: Professional Growth

This theme covers the sub-themes such as training; workshops, and courses.

Most of the respondents were part of the short courses, "we do get some workshops and the development programs so yes, that is why we are so aware of that."; "we do often offer such courses and workshops on the same, but there is always something new each time. "

Looking forward to proper training, "It would help me out in conducting better classes, if I produce better students, my worth will increase as well, but I want to know how to integrate technology, how to make teachers work with each other to plan effectively."; "there is a room for development for everyone and we still need a lot of guidance and a lot more training to integrate more effectively the different subjects."; "together we can help our students more efficiently. We need more training, it’s never-ending."; "of course, we could learn more, that quality teacher never stops learning. I really would like to have training in lesson planning and time management. I think so!"

Irrespective of all the challenges and hurdles, respondents are all geared up to take their work experiences to the next level. They anticipate the conduction of training which would lead them to professionalism.

Discussion
Curriculum integration is defined by various sources and shows a variety of meanings and approaches. This concept was rooted in Dewey School in Chicago in 1898. Traces of its implementations and



progression are dated 1919 Drake & Reid (2020).

Curriculum Integration in Pakistan: The first cycle of curriculum reform in Pakistan was initiated between 1973-1976 (Pakistan Curriculum Design and Development). An article by Husain (1999) briefs the pioneering effort by The Book Group in 1993 which was meant to translate the philosophical and general principles of integration into classroom teaching practices. After months of brainstorming and strenuous exercise, the actual writing of the integrated curriculum was designed for class 1 and implemented in August 1994 in pilot schools.

To study the perception of the teachers and the school management at the pre-primary level this research encompassed five different socio-economic schools in Karachi. A mix of teaching and management staff were interviewed to know their perception of the curriculum integration through which they imply various models of integration, applying numerous approaches where the learners could achieve the core learning outcomes.

Result of the structured interview protocol, various themes with sub-themes were derived. Some of the conclusions were drawn from the research analysis:

Concept of Integrated Curriculum: Respondents were anticipated to have a minimum knowledge of the topic researched hence postulates an understanding of the CI approach as they integrate their lessons in one way or the other. Stretcher (2021) considers this an important factor where teachers use their diverse experience and instructions in a way that the learners are clear of their tasks and can relate to real-life situations. The schools addressed have middle management conducts weekly or monthly coordination meetings where each teacher discusses the weekly plan with the rest. The question is what about the many other private schools in general? Do they have any such coordination meetings where the teachers are knowledgeable enough of this concept?

Thematic Learning: Based on the monthly themes, subject teachers integrate their lessons with relevance and appropriate learning outcomes. Morris, (2003) endorses the importance of planning, be it at the individual class level or the system level. Early years respondents are of the view that lessons in the early years revolve around the monthly

themes which are integrated by the individual areas of learning, or so-called subjects, at different schools. Whereas, the pre-primary respondents of classes 1 and 2 follow inter-subject integration as their teaching is more subject-oriented.

The researcher is of the view that most schools consider pre-primary classes that are levels or grades 1 and 2 to be more formal and follow traditional teaching styles rather than be an extension of early years where students are expected to train and prepare for the formal assessments and evaluation means. As a result, the teaching is in isolation where the learners see no link within the subjects offered. The transition from pre-primary to primary level is disconnected and disengaged rather than bridging the levels naturally and systematically.

First-hand experiences: Curriculum integration helps teachers in making concepts concrete through real-life examples as well as exposure to first-hand experience. Most of the respondents report these experiences to be purposeful and engaging but demand enough time and resources as learners are naturally inquisitive and want to avail the opportunities at hand. Research on CI explains the integrated approach being achieved with real-life situations and interactive strategies. Therefore, hands-on activities are not only playful for the learners, but they also develop the learner's knowledge-based, skills, and attitude . Tudor (2013) explains that children learn to interact socially, emotionally, and cognitively and lend helping hands to each other. These skills enable teachers and learners to learn the dynamics of life in real time.

On the contrary, schools which fail to create a conducive environment for the learners, just absorb enough to get good grades but fail to be skillful or assimilate meaningful information, Gustlin (2012). The majority of the kindergartens and Montessori setups in Pakistan fail to provide the desired learning environment for youngsters as they fall short of providing enough space, provision of enough educational resources, more student strength, or perhaps non-trained staff at par with the institutional financial needs. The schools are set up in residential areas hence, the learning is structured and compartmentalized and restricted to table and chair options. Teachers face numerous hurdles and challenges due to insufficient resources, limited time constraints, or classroom management issues.



Activities are sometimes meaningless, which incur a considerable amount of time and finances too, Morris (2003).

Role of Technology: ICT’s role in curriculum integration is much more than relevant before, rather the role of the computer is inseparable from education. All the participants make good use of computer technology in their teaching and learning. Maribe & Twum-Darko (2015) study shows that teaching and learning models (TLMs) help both the teacher and the learner to make a variety of comparisons. These resources lead to creativity and innovation. To meet this end, schools in Pakistan are resourcing teachers and learners with computer and digital labs. The ratio per user may not be sufficient as a single lab with a limited number of workstations is not enough for the entire utility of the school. This might be the case in many schools yet there are schools that fail to provide this facility for today’s learners so challenges are there to address at their respective levels.

Models of Integrated Curriculum: However, the study revealed that all the participants are unaware of the integrated models. This poses the biggest hurdle for the teachers in understanding the suitable approach toward a lesson/unit with a particular model, whereas, Newman (2016) elicits the curriculum integration survey based on Fogarty's models which are currently being used and are important to carry out the lesson productively.

Professionalism: Teaching the pre-primary level is not just a profession it demands intrinsic motivation and passion to deal with young learners and reach the individual to address their needs and scaffold them to make them independent and happy learners. The interview protocol concluded with the notion that all the participants are eager to learn more about the integrated curriculum to meet the challenges they face in teaching and learning within and beyond the classroom setting. Their enriched and in-depth understanding of the subject shall benefit them professionally and develop them as productive practitioners.

Establishing formal training and research centers at the early years and pre-primary levels shall be progressive for the teachers, administrators, and stakeholders bringing benefits to young learners.

Recommendations
The outcomes of this study suggest the following recommendations:
· The stakeholders, management, and teachers should consider curriculum integration as a need of time with concrete and systematic planning, integration, evaluation, and replanning with progression like any teaching cycle.
· Training sessions and workshops on integration are key to endorsing its importance theoretically and practically. Clear guidelines should be provided for integrating subjects and areas of learning through well-defined themes and thereof the selection of appropriate approaches and models to adopt.
· The institutions need to upgrade the provision and availability of resources which should quantify to suffice the number of learners.
· The managerial and faculty staff members should be reflective practitioners to meet the standards of quality of teaching which are conducive to learning.

Conclusion
Extensive research has been done on curriculum integration in USA and UK. The concept has emerged with a number of benefits for teachers, learners, administrators, and stakeholders. It builds on prior knowledge and experiences and derives meaningful information and ensures learning across the subjects and disciplines as discussed by Fogarty’s curriculum model image.

This research carried out on a small sample shows a fairly good understanding of the curriculum integration of respondents in the private schools of Karachi. However, diversified perspectives of CI can be further studied to bring awareness and harmony among different school setups.

This study suggests further research on a bigger sample size to take into account the diversity of integrated themes, approaches, and modes of teaching while interconnecting the curriculum units. Similar research could be carried out for primary and secondary schools to see the progression of intra and interdisciplinary approaches with advanced models of integration.
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Abstract


 


The


 


term


 


‘integrated


 


curriculum’


 


is


 


inextricably


 


linked to the curriculum units. This article explored


 


the


 


perception


 


of


 


preschool


 


practitioners


 


and


 


middle


 


management


 


as


 


facilitators


 


and


 


determined


 


the


 


understanding


 


of


 


an


 


integrated


 


curriculum;


 


its


 


efficacy


 


with


 


advantages


 


and


 


disadvantages;


 


and


 


the


 


hurdles


 


and


 


challenges


 


they


 


faced


 


while


 


infusing


 


and


 


integrating


 


the


 


lessons


 


through


 


a


 


variety


 


of


 


approaches.


 


This


 


study


 


adopted


 


the


 


qualitative


 


research


 


methodology,


 


based


 


on


 


the


 


interview


 


protocol


 


as


 


a


 


research


 


tool


 


outlined


 


by


 


Creswell


 


(2012).


 


Within


 


a


 


population


 


of


 


early


-


year


 


and


 


pre


-


primary


 


private schools in Karachi, Pakistan, six early years


 


teachers,


 


and


 


three


 


middle


-


management


 


staff


 


members


 


from


 


five


 


different


 


schools


 


were


 


the


 


sample


 


size


 


of


 


this


 


study.


 


Transcriptions


 


of


 


recorded


 


interviews


 


were


 


coded


 


with


 


further


 


development


 


of


 


the


 


themes


 


and


 


sub


-


themes.


 


Data


 


analyzed


 


that


 


most


 


of


 


the


 


participants


 


possess


 


an


 


adequate


 


understanding


 


of


 


the


 


integrated


 


curriculum


 


with


 


its


 


implementation


 


in


 


their


 


teaching.


 


Thus,


 


all


 


participants


 


agreed


 


on


 


the


 


practicality


 


of


 


a


 


comprehensively


 


curated


 


and


 


integrated


 


curriculum


 


with


 


much


 


emphasis


 


and agreement on the advantages. Whereas, a


 


few


 


notable


 


disadvantages


 


like


 


access


 


to


 


resources,


 


time


 


constraints,


 


and


 


parental


 


concerns


 


were


 


h


ighlighted


 


which


 


need


 


further


 


study


 


to


 


form


 


productive


 


outcomes.


 


However,


 


respondents


 


lack


 


philosophical


 


and


 


theoretical


 


aspects which are yet to be assimilated with the


 


knowledge


 


of


 


various


 


approaches


 


and


 


the


 


numerous


 


types


 


of


 


integration


 


models


 


that


 


may


 


be adopted. This study suggests further research


 


with


 


a


 


bigger


 


and


 


broader


 


sample


 


to


 


take


 


into


 


account


 


the


 


greater


 


diversity


 


of


 


integration


 


themes,


 


approaches,


 


and


 


modes


 


of


 


teaching


 


while


 


integrating


 


the


 


curriculum.
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Introduction


 


Since the advent of educational research, there


 


have been many studies through which teaching


 


and learning could be improved and made much


 


more


 


innovative


 


and


 


fun


 


to


 


learn.


 


Considering


 


each


 


individ


ual as an independent identity, there have


 


always


 


been


 


efforts


 


on


 


the


 


part


 


of


 


teachers


 


to


 


adopt


 


strategies


 


that


 


are


 


flexible


 


and


 


widely


 


accepted


 


by


 


all.


 


Dewey


 


(1902),


 


researched


 


the


 


child’s


 


life


 


as


 


a


 


whole


 


with


 


the


 


transition


 


to


 


school


 


for


 


the


 


sake


 


of


 


learning


 


world


 


knowledge.


 


He


 


observed


 


that within the formal setting of a school, the child


 


shifts


 


from


 


one


 


subject


 


to


 


another


 


with


 


an


 


unconscious


 


effort.


 


He


 


does


 


not


 


see


 


the


 


compartmentalizing


 


of


 


knowledge


 


into


 


various


 


subjects like language, arts, scienc


e, social studies,


 


or arithmetic, hence achieving it effortlessly. During


 


the phase of learning, Beane (1997) envisages four


 


aspects


 


the


 


learners


 


possibly


 


consider


 


and


 


adopt


 


for


 


the


 


curriculum


 


integration:


 


the


 


integration


 


of


 


experiences, social 


integration, the integration of


 


knowledge,


 


and


 


integration


 


as


 


a


 


curriculum


 


design.


 


 


Seeing the perspective and potential of learning


 


across


 


borders,


 


researchers


 


define


 


“Curriculum


 


Integration”


 


(herein


 


referred


 


to


 


as


 


CI)


 


as


 


a


 


combination of various 


subjects and activities to


 


achieve the learning outcomes of the curriculum,


 


not just the objectives of any one subject (Morris,


 


2003). In 2010, National Middle School Association


 


defined a curriculum as a combination of various


 


events or actions within a s


chool, which includes


 


including


 


academics,


 


extra


-


curricular


 


activities,


 


and


 


support


 


programs.


 


Hence,


 


integration


 


means


 


combining


 


two


 


or


 


more


 


things


 


to


 


make


 


a


 


new


 


whole, (Minadzi, 2021). The integrated curriculum


 


has


 


become


 


a


 


globally


 


discussed


 


issue


 


and


 


a


 


challenge for all higher education institutions and


 


schools,


 


Khan


 


&


 


Law


 


(2015).


 


For


 


this


 


purpose,


 


in


 


1987,


 


the National Association of the Education of Young


 


Children (NAEYC) published numerous resources to


 


facilitate educational reforms. Fraser 


(2000) asserts


 


that teachers have considerable knowledge of the


 


curriculum


 


and


 


pedagogical


 


skills


 


that


 


ensures


 


that
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